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While the previous chapter prescribes a meaningful framework to authentically communicate student achievement, this chapter denounces the use of traditional grading systems.  Connor suggests de-emphasizing traditional grades by firstly…”using approaches…such as having performance standards based on proficiency on points and by providing grades for learning goals not subjects.”  Secondly, by giving “information about learning that is better than grades.”  Figure 12.1 p. 239 compares and outlines a Standards-based grading system that “supports learning and encourages student success.”  Connor further claims that portfolios, expanded format reporting and student-involved conferencing are better that grades that are nothing more than mere symbols that “summarize achievement.”  The above noted forms of communicating student achievement provide a more understandable and useful set of information.
While Connor contends a departure from traditional grade-based reporting is necessary, the education system has a responsibility in educating parents about the “place of grades in the communication system.”  He continues stating that parents and the general public that use traditional grading systems, e.g., grades, GPA and / or class rank find it conveniently easier to understand and educators need to explain the foci shift in reporting student learning and achievement.  
Most important in Connor’s proposed changes in student reporting is the emphasis on student individual achievement.  Connor advises that while cooperative learning or group activities have merit and contribute to instructional diversity, group grades are not appropriate and must be avoided.  He contends that marks given in cooperative learning activities be reflective of a student’s individual contribution not be based on “achievement or lack of achievement of others.”

Connor’s assessment guidelines itemized on Fig. 12.1 p. 239 addresses the student as a whole and is student centered.  It accounts for learning styles, multiple intelligences profiles and student needs are taken into account.  Moreover, it concedes that students rate of learning varies and each require different amounts of time to demonstrate proficiency.  Additionally, the SBG system fosters the use of median instead of means allowing students latitude for performance error without penalty thus leading students to higher levels of achievement.  The SBG model also favors criterion-referenced standards that is not overtly competitive and prevents misinterpretation of performance and ability in a mathematically distributed grading formula.  Other elements of the SBG framework insist that teachers provide quality assessment information that not only tracks and record student progress but allow student involvement in the assessment process.
